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1. Purpose 
 
The purpose of this policy is to guide teachers, pupils and parents on our restorative and relationship-focused 
approach to behaviour management. This will allow the pupils at Applegarth Primary School to enjoy a calm, 
nurturing and caring environment which will support every child both emotionally and educationally to give 
them the best possible chance of success. 
 
Applegarth Primary School is committed to creating an environment where exemplary behaviour is at the 
heart of productive learning. Everyone is expected to maintain the highest standards of personal conduct, to 
accept responsibility for their behaviour and encourage others to do the same. Our behaviour policy guides 
staff to teach self-discipline not blind compliance. It echoes our core values with a heavy emphasis on 
respectful behaviour, a partnership approach to managing poor conduct and dynamic interventions that 
support staff and learners. Consistency, and clear, calm adult behaviour underpins this. 
 

2. Aims 
 
The aims of this behaviour and relationships policy are to: 

- Provide a clear, fair and consistent approach to behaviour based on nurturing principles and restorative 
practices. 

- Foster, nurture and value strong and healthy relationships in recognition of the importance of this as a lifelong 
skill. 

- Provide a safe, respectful, equitable and happy school ethos where learning opportunities are maximised. 

- Give staff the tools to enable them to support and equip children with strategies to manage their behaviour and 
build positive relationships with others. 

- Create a culture of exceptionally good behaviour: for learning, for community, for life. 

- Ensure that all learners are treated fairly, shown respect and to promote good relationships. 

- Refuse to give learners attention and importance for poor conduct. 

- Help learners take control over their behaviour and be responsible for the consequences of it. 

- Ensure that excellent behaviour is a minimum expectation for all. 

 

 
  



!ǇǇƭŜƎŀǊǘƘ tǊƛƳŀǊȅ {ŎƘƻƻƭΩǎ ±ƛǎƛƻƴ 
 
VISION (2021)  
  
We are a supportive, safe and aspirational school with a proud heritage and ambitious vision to build a 

thriving and inclusivecommunity.   
  
Our vision for Applegarth is that: 

  
¶ hǳǊ ƭŜŀǊƴŜǊǎ ǿƛƭƭ ōŜ ŎƻƴŦƛŘŜƴǘ ŀƴŘ ŀǎǇƛǊŀǘƛƻƴŀƭ ƛƴŘƛǾƛŘǳŀƭǎΣ ǿƘƻ ƘŀǾŜ ƘƛƎƘ expectations of themselves 

and are courageous risk-takers, ready for the next step in their lives.   
¶ High standards will be achieved through a rich,contextually-relevantŀƴŘ ŜȄŎƛǘƛƴƎ ŎǳǊǊƛŎǳƭǳƳ ǘƘŀǘ 
provides memorable experiences through inspirational teaching, high-quality educational visits and input 

from experts.   
¶ tǳǇƛƭǎ ŦǊƻƳ ŀƭƭ ōŀŎƪƎǊƻǳƴŘǎΣ ŎƻƴǘŜȄǘǎ ŀƴŘ ǎǘŀǊǘƛƴƎ Ǉƻƛƴǘǎ ǿƛƭƭ ƘŀǾŜ ŀŎƘƛŜǾŜŘ ŜȄŜƳǇƭŀǊȅ ŀŎŀŘŜƳƛŎ 
ǇǊƻƎǊŜǎǎ ŀƴŘ ǇŜǊǎƻƴŀƭ ŘŜǾŜƭƻǇƳŜƴǘΣ ǿƘŜǊŜ ǘŀƭŜƴǘǎ ƘŀǾŜ ōŜŜƴ ǉǳƛŎƪƭȅ ƛŘŜƴǘƛŦƛŜŘ ŀƴŘ ŜŦŦŜŎǘƛǾŜƭȅ 

nurtured.   
¶ hǳǊ ǎŎƘƻƻƭ ŎƻƳƳǳƴƛǘȅ ǿƛƭƭ ōŜ ŀōƭŜ ǘƻ ŎŜƭŜōǊŀǘŜ ǘƘŜƛǊ ƻǿƴ ǳƴƛǉǳŜ ǉǳŀƭƛǘƛŜǎ ǿƘƛƭǎǘ ǎƘƻǿƛƴƎ ǊŜǎǇŜŎǘ 

and care for the diverse and ever-changing world around them.  
¶ ²Ŝ ǿƛƭƭ ōŜ ǇǊƻǳŘ ǘƻ ǎŀȅ ǘƘŀǘ ǿŜ ƘŀǾŜ ŦǳƭŦƛƭƭŜŘ ǘƘŜ ǇǳǊǇƻǎŜ ƻŦ ōŜƛƴƎ ǘƘŜ ƳƻŘŜƭ ǎŎƘƻƻƭ at the heart of 

our town and county.   
 
 
At Applegarth Primary School, we have high expectations for our pupils; we expect children to be Applegarth 
ready by demonstrating our Applegarth Values. This is recognised through weekly Values Certificates at our 
Celebration Assembly, positive reinforcement strategies, recognition boards in classrooms, the Above and 
Beyond recognition board in the main entrance and end of term Golden Assemblies.  
 
We want all of the Applegarth family to live out the core values: 
 

ü Ready 

ü Respectful 

ü Safe 
 
Lƴ ŀŘŘƛǘƛƻƴΣ ǿŜ ǿƛǎƘ ǘƻ ƎƛǾŜ ǊŜŎƻƎƴƛǘƛƻƴ ǘƻ ǇǳǇƛƭǎ ǿƘƻ Ǝƻ ΨŀōƻǾŜ ŀƴŘ ōŜȅƻƴŘΩΦ hǳǊ ΨŀōƻǾŜ ŀƴŘ ōŜȅƻƴŘΩ 
behaviours include exceeding our school values, impacting on the wider Applegarth community and showing 
Applegarth initiative. 
 
άLŦ ȅƻǳ ŎƻƴǎƛǎǘŜƴǘƭȅ ǊŜǿŀǊŘ ƳƛƴƛƳǳƳ ǎǘŀƴŘŀǊŘǎΣ ǘƘŜƴ ŎƘƛƭŘǊŜƴ ǿƛƭƭ ǎǘǊƛǾŜ ŦƻǊ ƳƛƴƛƳǳƳ ǎǘŀƴŘŀǊŘǎΦ LŦ ȅƻǳ 
ǊŜǿŀǊŘ ŎƘƛƭŘǊŜƴ ŦƻǊ ƎƻƛƴƎ ƻǾŜǊ ŀƴŘ ŀōƻǾŜΣ ǘƘŜƴ ǘƘŜǊŜ ƛǎ ƴƻ ƭƛƳƛǘ ǘƻ ǘƘŜƛǊ ŜȄŎŜƭƭŜƴǘ ōŜƘŀǾƛƻǳǊΦέ 

Paul Dix 
 
 
 
 
 
 
 
 



3. Expectations of Adults 
 
We expect every adult to: 

ω Meet and greet every child every morning. 

ω wŜŦŜǊ ǘƻ ΨwŜŀŘȅΣ wŜǎǇŜŎǘŦǳƭ ŀƴŘ {ŀŦŜΩΦ 

ω Model positive behaviours and build relationships. 

ω Plan lessons that engage, challenge and meet the needs of all learners. 

ω Ensure that all resources are ready prior to lessons. 

ω Use a visible recognition mechanism throughout every lesson (e.g. recognition boards). 

ω .Ŝ ŎŀƭƳ ŀƴŘ ƎƛǾŜ ΨǘŀƪŜ ǳǇ ǘƛƳŜΩ ǿƘŜƴ ƎƻƛƴƎ ǘƘǊƻǳƎƘ ǘƘŜ ǎǘŜǇǎΦ tǊŜǾŜƴǘ ōŜŦƻǊŜ ǎŀƴŎǘƛƻƴǎΦ 

ω Follow up every time, retain ownership and engage in reflective dialogue with learners. 

ω Never ignore or walk past learners who are behaving badly. 

 
Designated Phase Leaders/Senior Leaders  
EYFS ς Mrs Mitchell 
KS1 ς Mrs Crossley 
KS2 ς Mr Edwards 

 
Phase leaders are not expected to deal with behaviour referrals in isolation. Rather they are to stand 
alongside colleagues to support, guide, model and show a unified consistency to the learners. 
 
Phase leaders will: 
ω Meet and greet learners at the beginning of the day. 
ω Be a visible presence around school to encourage appropriate conduct. 
ω Support staff in returning learners to learning by sitting in on reparation meetings and support staff in 

conversations. 
ω Regularly celebrate staff and learners whose efforts go above and beyond expectations. 
ω 9ƴŎƻǳǊŀƎŜ ǳǎŜ ƻŦ ΨǊŜƭŜƴǘƭŜǎǎ ǊƻǳǘƛƴŜǎΩΣ ǇƻǎƛǘƛǾŜ ƴƻǘŜǎ ŀƴŘ ǇƻǎƛǘƛǾŜ ǇƘƻƴŜ ŎŀƭƭǎΦ 
ω Ensure staff training needs are identified and targeted. 
ω Make sure that the restorative conversations are completed. 

HT and DHT 
 
The HT and DHT are not expected to deal with behaviour referrals in isolation. Rather they are to stand alongside 
colleagues to support, guide, model and show a unified consistency to the learners. 
 
Leaders will: 
ω Take time to welcome children and family members at the start of the day. 
ω Be a visible presence around the site. 
ω Celebrate staff, leaders and learners whose effort goes above and beyond expectations. 
ω Regularly share good practice. 
ω Support phase leaders in managing learners with more complex or entrenched negative behaviours. 
ω Use behaviour data (recorded on CPOMs) to target and assess school-wide behaviour policy and practice. 
ω Regularly review provision for learners who fall beyond the range of written policies. 

  



4. Positive Strategies 
 
The following ǇƻǎƛǘƛǾŜ ǎǘǊŀǘŜƎƛŜǎ ǿƛƭƭ ōŜ ǳǎŜŘ ŎƻƴǎƛǎǘŜƴǘƭȅ ōȅ ŀƭƭ ŀŘǳƭǘǎ ƛƴ ǘƘŜ ǎŎƘƻƻƭΦ ¢ƘŜȅ ŀǊŜ ŘŜǎƛƎƴŜŘ ǘƻ ŜƴǎǳǊŜ ΨŦƛǊǎǘ 
ŀǘǘŜƴǘƛƻƴ ƎƻŜǎ ǘƻ ōŜǎǘ ŎƻƴŘǳŎǘΩ ŀƴŘ ǘƻ ŎǊŜŀǘŜ ŎƭŜŀǊΣ ǎƛƳǇƭŜ ǊƻǳǘƛƴŜǎ ŀƴŘ ŜȄǇŜŎǘŀǘƛƻƴǎ ǘƘŀǘ ƳŀƪŜ ŎƘƛƭŘǊŜƴ ŦŜŜƭ ǾŀƭǳŜŘ 
members of our learning community and are motivated to always try their best. 
 
ά¢ƘŜ ŦƻǳƴŘŀǘƛƻƴ ƻŦ ŜǾŜǊȅ ǎŎƘƻƻƭ Ƴǳǎǘ ōŜ ŜȄŎŜƭƭŜƴǘ ōŜƘŀǾƛƻǳǊΦ ²Ŝ ǎƘƻǳƭŘ ōŜ ƪŜŜǇƛƴƎ ǘƘŜ ŦƻŎǳǎ ƻƴ ŀ ǾƛǎƛōƭŜ ŎǳƭǘǳǊŜ ƻŦ 

ƛƳǇŜŎŎŀōƭŜ ŎƻƴŘǳŎǘΣ ŀƴŘ ƳŀƪƛƴƎ ǘƘŜ ŎƻƴǎƛǎǘŜƴŎȅ ǇŀƭǇŀōƭŜΣ ŀǳŘƛōƭŜ ŀƴŘ ƘƛƎƘƭȅ ǾƛǎƛōƭŜΦέ 
Paul Dix 

 
Teachers will create a welcoming environment by greeting pupils every morning through a formal meet and greet at 
ǘƘŜ ŎƭŀǎǎǊƻƻƳ ŘƻƻǊΦ ¢Ƙƛǎ Ƴŀȅ ōŜ ŀ ǎƛƳǇƭŜ άDƻƻŘ ƳƻǊƴƛƴƎΗέ ƻǊ ƻŦŦŜǊƛƴƎ ŀ ƘŀƴŘǎƘŀƪŜ ǘƻ ǇǊƻǾƛŘŜ ŀ ŎƻƴǎƛǎǘŜƴǘ ŎƘŜŎƪ ƛƴ 
and enthusiastic welcome to everyone child. Refrain from asking pupils why they are late- keep things positive. The 
HT, DHT and admin staff monitor and intervene with this; do pass persistent lateness on to HT. 
 
All adults will be looking out for children who show !ǇǇƭŜƎŀǊǘƘΩǎ ±ŀƭǳŜǎ ŀƴŘ ǿƘƻ Ǝƻ ŀōƻǾŜ ŀƴŘ ōŜȅƻƴŘΦ ²ŀȅǎ ǘƘŀǘ 
children will be recognised for doing so: 
 
Daily/Weekly Rewards to Positively Reinforce the Positive Behaviour 
 
House Points and Stickers 
 
Pupils can earn house points for setting a good example, displaying our values and rules (Ready, Respectful, Safe) and 
for work completed to a high standard. House points will be recorded on a tally chart in each classroom and house 
captains will collect the totals on a Thursdŀȅ ǊŜŀŘȅ ŦƻǊ ǘƘŜ CǊƛŘŀȅ ŎŜƭŜōǊŀǘƛƻƴ ŀǎǎŜƳōƭȅ ǿƘŜǊŜ ǘƘŜ ǎŎƘƻƻƭΩǎ ǿŜŜƪƭȅ 
winning house will be announced. House points should not be devalued by giving large amounts for behaviour we 
would expect to see; house points are to reward those children consistently making an excellent effort, behaving well 
and working hard. Awarding 1 house point would be the norm ς a maximum of 2 can be awarded when a member of 
staff feels it is appropriate. House points are a tool for adults to positively reinforce the behaviours they want to see as 
opposed to giving attention to the behaviour we do not want to see. 
 
Children love stickers! Stickers can be awarded in conjunction with house points. However, a child does not need to be 
given a sticker for every house point they earn. Stickers can be placed on the child or pieces of work. 
 
Recognition Board 
 
! wŜŎƻƎƴƛǘƛƻƴ .ƻŀǊŘ ǿƛƭƭ ōŜ ǳǎŜŘ ǘƻ ŜƴŎƻǳǊŀƎŜ ǎƻŎƛŀƭ ƻǊ ƭŜŀǊƴƛƴƎ ōŜƘŀǾƛƻǳǊǎΦ CƻǊ ŜȄŀƳǇƭŜΣ άhƴŜ ǾƻƛŎŜέΣ άYƛƴŘ ǿƻǊŘǎέ 
ƻǊ ά!ōƻǾŜ ŀƴŘ ōŜȅƻƴŘέ Ƴŀȅ ōŜ ǿǊƛǘǘŜƴ ƻƴ ǘƘŜ ōƻŀǊŘΦ !Řǳƭǘǎ ƻǊ ǇǳǇƛƭǎ ƛƴ ǘƘŜ Ŏƭŀǎǎ Ŏŀƴ ƴƻƳƛƴŀǘŜ ƴŀƳŜǎ ŦƻǊ ǘƘŜ ōƻŀǊŘ 
and the is emphasis on chiƭŘǊŜƴ ǿƻǊƪƛƴƎ ǘƻƎŜǘƘŜǊ ŀǎ ŀ ǘŜŀƳ ǘƻ ƎŜǘ ŜǾŜǊȅƻƴŜΩǎ ƴŀƳŜ ƻƴ ǘƘŜ ōƻŀǊŘΦ 
 
ά¢Ƙƛǎ ƛǎ ƴƻǘ ƛƴǘŜƴŘŜŘ ǘƻ ǎƘƻǿŜǊ ǇǊŀƛǎŜ ƻƴ ǘƘŜ ƛƴŘƛǾƛŘǳŀƭΣ ƛǘ ƛǎ ŀ ŎƻƭƭŀōƻǊŀǘƛǾŜ ǎǘǊŀǘŜƎȅ ς we are one team, focused on one 

learning behaviour and moving in one directionΦέ 
Paul Dix 

 
There is no material prize for class completion. Each class chooses a celebration when all names are on the board, e.g. 
teacher juggles, special celebration dance or song. There is no time limit to how long it will take for pupils to complete 
the recognition ōƻŀǊŘΣ ōǳǘ ǘŜŀŎƘŜǊΩǎ ǎƘƻǳƭŘ ōŜ ŎƻƴǎŎƛƻǳǎ ƻŦ ǿƘŀǘ Ƴŀȅ ƴŜŜŘ ŀŘƧǳǎǘƛƴƎ ǘƘŜ ŎƭŀǎǎǊƻƻƳ ƛŦ ƛǘ Ƙŀǎ ǘŀƪŜƴ ǳǇ 
to two weeks or more for the class to complete the recognition board. 
 
Names of pupils not yet on the recognition board should not be displayed (this will have a negative impact on pupils 
and can also become a visible badge of honour for some pupils). 
 
Phone Calls Home 
 
tǊƻƳƻǘŜŘ ǎǘŀŦŦ ƻǊ ǘŜŀŎƘŜǊ ǇƘƻƴŜǎ ǇŀǊŜƴǘǎ ǘƻ ǎƘŀǊŜ ŎƘƛƭŘΩǎ ǎǳŎŎŜǎǎΦ 
 
 



Recognition Board 
 
A Recognition Board will be ǳǎŜŘ ǘƻ ŜƴŎƻǳǊŀƎŜ ǎƻŎƛŀƭ ƻǊ ƭŜŀǊƴƛƴƎ ōŜƘŀǾƛƻǳǊǎΦ CƻǊ ŜȄŀƳǇƭŜΣ άhƴŜ ǾƻƛŎŜέΣ άYƛƴŘ ǿƻǊŘǎέ 
ƻǊ ά!ōƻǾŜ ŀƴŘ ōŜȅƻƴŘέ Ƴŀȅ ōŜ ǿǊƛǘǘŜƴ ƻƴ ǘƘŜ ōƻŀǊŘΦ !Řǳƭǘǎ ƻǊ ǇǳǇƛƭǎ ƛƴ ǘƘŜ Ŏƭŀǎǎ Ŏŀƴ ƴƻƳƛƴŀǘŜ ƴŀƳŜǎ ŦƻǊ ǘƘŜ ōƻŀǊŘ 
and there is emphasis on children working together as ŀ ǘŜŀƳ ǘƻ ƎŜǘ ŜǾŜǊȅƻƴŜΩǎ ƴŀƳŜ ƻƴ ǘƘŜ ōƻŀǊŘΦ 
 
ά¢Ƙƛǎ ƛǎ ƴƻǘ ƛƴǘŜƴŘŜŘ ǘƻ ǎƘƻǿŜǊ ǇǊŀƛǎŜ ƻƴ ǘƘŜ ƛƴŘƛǾƛŘǳŀƭΣ ƛǘ ƛǎ ŀ ŎƻƭƭŀōƻǊŀǘƛǾŜ ǎǘǊŀǘŜƎȅ ς we are one team, focused on one 

learning behaviour and moving in one directionΦέ 
Paul Dix 

 
There is no material prize for class completion. Each class chooses a celebration when all names are on the board, e.g. 
teacher juggles, special celebration dance or song.  
 
Phone Calls Home 
 
tǊƻƳƻǘŜŘ ǎǘŀŦŦ ƻǊ ǘŜŀŎƘŜǊ ǇƘƻƴŜǎ ǇŀǊŜƴǘǎ ǘƻ ǎƘŀǊŜ ŎƘƛƭŘΩǎ ǎǳŎŎŜǎs. 
 
Achievement Awards 
 
Children with an achievement outside of school can share it at the weekly assembly through the class teacher and 
they will earn three house points. 
 
Achievement Awards 
 
Children with an achievement outside of school can share it at the weekly assembly through the class teacher and 
they will earn three house points. 
 
Above and Beyond Recognition 
 
Hot Chocolate Fridays 
 
/ƘƛƭŘǊŜƴ ŎƻƴǎƛǎǘŜƴǘƭȅ ƎƻƛƴƎ ΨŀōƻǾŜ ŀƴŘ ōŜȅƻƴŘΩ ǿƛƭƭ ōŜ ƛƴǾƛǘŜŘ ǘƻ ƘŀǾŜ Ƙƻǘ ŎƘƻŎƻƭŀǘŜ ǿƛǘƘ ǘƘŜ IŜŀŘǘŜŀŎƘŜǊ ƻƴ ǎƻƳŜ 
Friday afternoons. There may be some weeks that no child in the class is chosen ς it needs to be a sincere, high-level 
recognition to ensure it is not devalued. By invitation from the Headteacher only (staff can put names and reasons 
forward).  
 
A Postcard Home from the Headteacher. 
 
The Postcard is also a high-level recognition for consistently going above and beyond. It can be given to any child by 
any child by any adult in the school, staff members or visitors. There is no set amount each week ς again, it must be 
sincere to keep its value. Letters may also be sent home from the headteacher/deputy headteacher to recognise 
outstanding children. 
 
ά¢ƘŜ ǇƻǎƛǘƛǾŜ ƴƻǘŜ ŜƴŀōƭŜǎ ȅƻǳ ǘƻ ƳŀǊƪ ǘƘŜ ƳƻƳŜƴǘ ǿƛǘƘ ǘƘŜ ŎƘƛƭŘΦ ¸ƻǳ ŀǊŜ ŦǊŀƳƛƴƎ ǘƘŜƳ ǿƛǘƘ ǘƘŜƛǊ ōŜǎǘ ōŜƘŀǾƛƻǳǊΣ 

ǘƘŜƛǊ Ƴƻǎǘ ŘŜǘŜǊƳƛƴŜŘ ŜŦŦƻǊǘΣ ǘƘŜƛǊ ƎǊŜŀǘŜǎǘ ǎƘƻǿ ƻŦ ǊŜǎƛƭƛŜƴŎŜΦέ 
Paul Dix 

Golden Assemblies 
 
These assemblies will take place at the end of each term.  
 
  



5. Policy Blueprint & Classroom Plan 
 
Behaviour Policy Blueprint (See Appendix 1) 
This is concise A4 document which teachers will refer to for a consistent approach to our Behaviour & Relationships 
Policy to ensure behaviour and expectations are clear and consistent. 
 
Classroom Plan (See Appendix 2) 
The Classroom Plan is a sequence of steps which are focused on small but certain consequences and a restorative, not 
punitive, ending. The plan will be used by every teacher to ensure consistent language and steps are being used 
throughout the school, and expectations and consequences for the children are clear. 
 
Scripted Response (See Appendix 3) 
As part of the Classroom Plan, a 30-Second Script will used to reinforce expectations when behaviour shown is not 
reflective of our school values. This will take place at Step 3 of the Classroom Plan. The purpose of this script is to 
provide a quick, consistent and non-judgmental dialogue with the child to encourage positive choices to be made. The 
scripted response should be delivered in an emotionless tone, designed to prevent escalation. Once the script has 
ōŜŜƴ ŘŜƭƛǾŜǊŜŘΣ ǘƘŜ ŎƘƛƭŘ ΨƻǿŜǎ н ƳƛƴǳǘŜǎΩΦ ¢ƘŜȅ ǘƘŜƴ Ƴǳǎǘ ǎǘŀȅ ōŜƘƛƴŘ ŀǘ ōǊeak time or lunch time to have a quick 
discussion with the class teacher or adult who delivered the script. 
 
Personalised Relationship Plans 
 
These plans are in place for children with behaviour as an additional need. Relevant teachers will create these 
personalised plans for all adults working with the child to follow. They will be created with input from the child and 
shared with parents. 
  



6. Restorative Approach 
 

άtǳƴƛǎƘƳŜƴǘ ŘƻŜǎƴΩǘ ǘŜŀŎƘ ōŜǘǘŜǊ ōŜƘŀǾƛƻǳǊΣ ǊŜǎǘƻǊŀǘƛǾŜ ŎƻƴǾŜǊǎŀǘƛƻƴǎ ŘƻΦέ 
Paul Dix 

Every adult in our school is important and has the ability to deal with behavioural incidents. If an incident takes place in 
the playground, this will normally be responded to by support staff who all use the same strategies as teaching staff. 
This allows an intervention to take place immediately and may involve a restorative conversation. It will not usually then 
be revisited by the class teacher or management team unless further action is required. Teachers will deal with almost 
all behaviours which take place during lessons.  
 
Restorative Meetings/Conversations 
 

ά¢ƘŜ ǇƻǎƛǘƛǾŜ ǊŜƭŀǘƛƻƴǎƘƛǇǎ ȅƻǳ ŦƻǊƳ ǿƛǘƘ ǇǳǇƛƭǎ ŘŜǇŜƴŘ ƻƴ ŀ ǊŜǎǘƻǊŀǘƛǾŜ ŀǇǇǊƻŀŎƘ ōŜƛƴƎ ȅƻǳǊ ŘŜŦŀǳƭǘ ƳƻŘŜΦέ 
Paul Dix 

 
At Applegarth Primary School, we believe that nurturing and restorative practice, as well as high expectations, are key 
to building positive relationships. Restorative meetings and/or conversations aim to help the child realise how their 
behaviour impacts others, teach what appropriate behaviour looks like and equip the child with tools they can use to 
avoid a similar incident occurring in the future. 
 
Restorative Questions (See Appendix 4) 
 
These restorative questions will be used to support restorative meetings and/or conversations. For KS2, up to five 
questions will be used. For reception and KS1, the teach may decide it would be more appropriate to start with two 
and build on these as the child develops in maturity. 
  



7. Consequences 
 
ά/ƘƛƭŘǊŜƴ ƴŜŜŘ ǇŜƻǇƭŜΣ ƴƻǘ punishment. It is time we gave them what they need to succeed, not simply what we feel 

ǘƘŜȅ ŘŜǎŜǊǾŜΦ 9ȄŎƭǳǎƛƻƴ ŀƴŘ ƘŜŀǾȅ ǎŀƴŎǘƛƻƴǎ ǊŀǊŜƭȅ ƳŜŜǘ ǘƘŜ ƴŜŜŘǎ ƻŦ ǘƘŜ ŎƘƛƭŘΦέ 
Paul Dix 

 
At Applegarth, we encourage positive behaviour which reflects our Mission Statement. Our behaviour management 
approach is based upon building strong relationships between adults and children. The use of positive reinforcement 
strategies will always be our default approach. 
 
However, if a child is not responding to these strategies, there needs to be clear, consistent consequences chosen by 
the adult dealing with a specific incident. For children with behaviour as an additional need, examples of these will be 
detailed in their personalised Relationship Plan. 
 
Consequences implemented Ŏŀƴ ōŜ Ψн ƳƛƴǳǘŜǎ ƻǿŜŘΩΣ Ψtŀȅ ƛǘ .ŀŎƪ ǘƛƳŜΩ ƻǊΣ ƛƴ ƳƻǊŜ ǎŜǊƛƻǳǎ ŎƛǊŎǳƳǎǘŀƴŎŜǎΣ ǇŀǊŜƴǘŀƭ 
phone calls home. They are designed to encourage the child to make good choices and understand that their actions 
have consequences. For example, not completing work in class due to choices made regarding behaviour that is not 
reflective of our school values results in lost learning time which then needs to be paid back. 
 

ω 2 minutes owed ς a reflective time where the child and the class teacher privately discuss their actions and 
how it has impacted on others. This will be at the start of playtime or lunchtime. The purpose of this is to 
enable the adult to remind the child of our school values and to encourage positive behaviour in future. 

ω Pay it Back time ς is an appropriate action linked to incident and value which has not been shown. For 
example, if a child has not completed class work due to failure to respond to positive strategies, work may be 
sent home. Another example would be if there has been vandalism in the playground, we may ask the child or 
children involved to help repair the damage. 

ω Parental involvement ς we feel it is important for parents to be aware of repeated and/or more serious 
incidents. We will communicate this through a phone call, or an informal or formal meeting. 

 
Managing behaviour engagement with learning is always our primary aim at Applegarth. For the vast majority of our 
learners, a gentle reminder is all that is needed. Although there are some occasions when it is necessary for a child to 
leave their classroom for a short period of time, steps should always be gone through with care and consideration, 
taking individual needs into account where necessary. Praise the behaviour you want to see. Do not pander to 
attention seekers. !ƭƭ ƭŜŀǊƴŜǊǎ Ƴǳǎǘ ōŜ ƎƛǾŜƴ ΨǘŀƪŜ ǳǇ ǘƛƳŜΩ ƛƴ ōŜǘǿŜŜƴ ǎǘŜǇǎΦ Lǘ ƛǎ ƴƻǘ ǇƻǎǎƛōƭŜ ǘƻ ƭŜŀǇ ƻǊ ŀŎŎŜƭŜǊŀǘŜ 
steps for repeated low-level disruption. 
 
Practical steps in managing and modifying poor behaviour 
 
Learners are held responsible for their behaviour. Staff will deal with behaviour without delegating. Staff will use the 
Ψ{ǘŜǇǇŜŘ {ŀƴŎǘƛƻƴǎΩ ŦƻǊ ŘŜŀƭƛƴƎ ǿƛǘƘ ǇƻƻǊ ŎƻƴŘǳŎǘΦ Lǘ ƛǎ ǘƘŜ ŀƛƳ ǘƘŀǘ ƭŜŀǊƴŜǊǎ ǎƘƻǳƭŘ ōŜ ƪŜǇǘ ŀǘ ǎǘŜǇǎ м ŀƴŘ н ŦƻǊ ŀǎ 
long as possible. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Appendix 1 ς Behaviour & Relationships Policy Blueprint  

 
 



Appendix 2 ς Classroom Plan 
 

 Steps Actions 

1. Redirection/Reminder 

A reminder of the rules, delivered privately wherever possible. 
Gentle encouragement, a 'nudge' in the right direction. A 
reminder  of our three simple rules - Ready, Respectful, Safe. 
Repeat reminders if necessary. De-escalate and decelerate where 
reasonable and possible and take the initiative to keep things at this 
stage. Praise will be given if the learner is able to model good 
behaviour as a result of the reminder. 

2. Last Chance 

A verbal caution delivered privately, if possible, making the pupil 
aware of their behaviour and clearly outlining the consequences if 
they continue. Use the phrase, 'Think carefully about your next step.' 
Give the pupil a final opportunity to engage. Offer a positive 
choice to do so and refer to previous examples of good behaviour. 

3. 30-Second Intervention Script 
If the pupil still does not engage, use the 30-second script. Attach, 
'Stay behind two minutes after class.' to this step. These two minutes 
cannot be removed or reduced. 

4. Time out/Cool off 
This step is only needed if the child needs to calm down and 
compose themselves. Time out might be a short time in The  Baking 
Room or a quiet area in the classroom. 

5. Restorative Conversation 

(5 minutes after class for restorative conversation/10 minutes in 
reflection time). This might be a quick chat or a more formal 
restorative conversation during which the teacher may decide on a 
logical, appropriate consequence for the child's actions. For 
example, if the situation has resulted in significant learning time 
being lost, the teacher may decide work should be taken home to 
complete ('Pay it Back time'). 

 Support step 

In more serious circumstances, for example aggressive or 
threatening behaviour, the support step will be needed. This support  
may be from another class teacher, phase leads or SLT. This will  be 
specified on a personalised Relationships Plan for certain children 
identified with behaviour as an additional support need. 

 

Appendix 3- 30-Second Script    Appendix 4- Restorative Questions 
 
 Restorative Questions 

 

1. What happened? 

2. What were you feeling/thinking at 
the time? 

3. What have you thought since? 

4. How did this make other people 
feel? 

5. Who has been affected and how? 

6. What should we do to put things 
right? 

7. If this happened again, how could 
you do things differently? 

30-Second Intervention Script 
 
Å I have noticed that you are 

(having trouble getting started, 
wandering around, playing with 
apparatus) right now. 

Å You are not showing our (3 rules) 
Å ¸ƻǳ ƘŀǾŜ ŎƘƻǎŜƴ ǘƻΧ 
Å .ŜŎŀǳǎŜ ƻŦ ǘƘŀǘΣ ȅƻǳ ƴŜŜŘ ǘƻΧ 

(refer to action to support 
behaviour e.g. move to another 
table, complete learning at 
another time) 

Å Do you remember when (refer to 
previous positive behaviour) 

Å That is who I need to see today. 
Å Thank you for listening. 

 



Appendix 5 ς Take Up Time Flow Chart 
 

 
 

 


